Independent Auditor’s Report
To the readers of
Kaurilands School’s
Financial statements
For the year ended 31 December 2020
The Auditor-General is the auditor of Kaurilands School (the School). The Auditor-General has appointed me,
Kumar Aravinda, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial
statements of the School on his behalf.

Opinion
We have audited the financial statements of the School on pages 2 to 19 that comprise the statement of
financial position as at 31 December 2020, the statement of comprehensive revenue and expense, statement of
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the
financial statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:




present fairly, in all material respects:
-

its financial position as at 31 December 2020; and

-

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 27 May 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our
responsibilities relating to the financial statements, we comment on other information, and we explain our
independence.

Basis of opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our
opinion.

Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and
that comply with generally accepted accounting practice in New Zealand. The Board of Trustees is responsible
for such internal control as it determines is necessary to enable it to prepare financial statements that are free
from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable,
matters related to going concern and using the going concern basis of accounting, unless there is an intention to
close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from
section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our
opinion.
Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it
exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or error.
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to
influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that the
information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:


We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.



We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.



We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.



We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as a going
concern.



We evaluate the overall presentation, structure, and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.



We assess the risk of material misstatement arising from the Novopay payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from
the system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.
Our responsibilities arise from the Public Audit Act 2001.

Other information
The Board of Trustees is responsible for the other information. The other information includes the statement of
responsibility, board member list, analysis of variance, and kiwisport report, but does not include the financial
statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form of
audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements or
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we
conclude that there is a material misstatement of this other information, we are required to report that fact. We
have nothing to report in this regard.

Independence
We are independent of the School in accordance with the independence requirements of the Auditor-General’s
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1:
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance
Standards Board.
Other than the audit, we have no relationship with or interests in Kaurilands School.

Kumar Aravinda
RSM Hayes Audit
On behalf of the Auditor-General
Auckland, New Zealand

2020 Student Achievement - Analysis of Variance (AOV)

COVID-19 has disrupted our school year significantly and has impacted on our end of year data. School was closed because of Lockdown for 43 days (8
school weeks and 3 days) in total this year. This was 23% of the school year. Kaurilands School planned and delivered an effective Home Learning
Programme, however this could not replace the quality face to face teaching and the differentiation that happens inside a classroom. Whānau voice
collected on our Home Learning programme highlighted that not all families engaged with the learning on offer as the juggle of working from home, learning
and family was a struggle and that engaging children in their learning was a challenge. The second lockdown was reported as being more challenging for
our whānau and the uptake of work overall was lower. We had a number of children who stayed away from school prior to the first lockdown and a large
number who were slow to return after each lockdown when we were in Alert Level 2. Our school wide absences significantly increased due to COVID-19
restrictions and children having to stay home with colds when they usually would be here. Wellbeing was the main focus for our families during these
unprecedented times, both while in lockdown and when returning to school. When returning to school, teachers had to be strategic around what they
covered as they effectively lost a term’s worth of teaching time, everything that had been planned for could not be carried out. Learning happens in many
different ways and the experiences the children had during lockdown were invaluable. The skills and new learning that took place however will not be
reflected in this data.

**** We have not included any of our Year 1 children in the data shown throughout this document as they are working in Curriculum Level 1
which is the expected level. ****

Focus:

2020 Student Achievement - Analysis of Variance (AOV)
WRITING

Strategic Aim:

Learning Support: Support, foster and provide Learning opportunities for all:
- Programmes are offered to accelerate student learning.
Curriculum Development: Implement an innovative school curriculum that is personalised to the needs and interests of
our children:
- Provide high quality teaching and learning programmes with a particular emphasis on Literacy.

Annual aim:

Raising student achievement across target areas in Writing.

Targets 2020:

Baseline data:
Analysis of school-wide
data in February 2020 (End
of 2019 data) identified
that:

-

75% of our children are at or above expectation in Writing compared to 82% in Reading. The gap between these
two subjects has decreased but is still a focus area. We aim to increase our Writing achievement data to close the
gap on our Reading data.

-

We would like to close the gap between the number of boys (65%) achieving at or above in Writing and the
number of girls (83%) achieving at or above in Writing.

-

We would like to close the gap between Māori children Writing achievement and all students. 68% of our Māori
students are achieving at or above expectation compared to 75% of all students.

-

We would like to significantly increase the number of children achieving above expectation in Writing. We have
seen an improvement moving from 27 to 62 since the end of 2018 but would like to see more of an increase.

75% of our children are at or above expectation in Writing. This is an increase of 5% from the end of last year.
- 68% of our Māori students are at or above expectation in Writing.
- 65% of boys and 83% of girls are at or above expectation in Writing.
- 62 children across our school are Writing above expectation.

2020 Student Achievement - Analysis of Variance (AOV)
Actions
(what did we do?)
Throughout 2020 we completed our Writing
PLD project (Professional Learning and
Development) with Jane Van Der Zeyden
(Tools 4 Teachers). Teachers have made
some big shifts in their teaching practice and
there is more consistency across the school
in this curriculum area.
Changes made to practice as a result of PLD
with Jane:
Lessons have a clear learning focus,
deliberate teaching of new
vocabulary, targeted teaching of
groups and exciting motivations.
Effective use of the E-Asttle writing
assessment as a formative tool.
As part of this PLD Jane worked with our first
and second year teachers growing their
individual practice. All year level teams
started the year working with Jane, going
over an effective Writing programme and
expectations for teaching Writing at
Kaurilands School. Teams also looked
closely at their data and planned using this.
Jane Van Der Zeyden coached and
mentored our three literacy leaders, growing
their capabilities so they can support our
teachers moving forward.
Clear expectations for teaching Writing were
recorded in our 2020 Kaurilands School
Curriculum handbook and shared at the
beginning of the year Teacher Only Days.
We established a model where we had a
Literacy ICoL and Literacy Curriculum
Leaders working collaboratively to inquire
into best sustainable practice in Literacy.

Outcomes
(what happened?)
- 72% of children are at or above
expectation in Writing. This is 3%
lower than the end of 2019. It is
disappointing to see a drop in the
percentage of children achieving
at or above expectation from the
end of 2019, especially when we
observed a positive gain from the
year before. ***( Please note this
does not include any Year 1
data. Including this data would
increase the percentage as they
are working in Early Level 1)***
- 76% of children who started
Kaurilands as a 5 year old are
achieving at or above expectation.
This is 4% higher than the whole
school.
- 63% of our Māori children
achieved at or above expectation
in Writing. 6 children identified as
achieving below expectation were
new to Kaurilands in 2020.
- The gap between boys and girls
achievement in Writing has
decreased by 6%.

Reasons for the variance
(why did it happen?)

Evaluation/Planning for 2021
(where to next)

We are confident that the shifts made in
pedagogy as a result of PLD is improving
student outcomes and achievement, however
COVID-19 and time away from differentiated
targeted teaching during lockdowns has
impacted on this.
When returning to school, the emphasis was
on wellbeing, supporting our learners with the
transition and year they were facing.

Our three Literacy Curriculum Leaders will take on the
role of mentoring and coaching teachers in the teaching
of Writing. They worked closely with Jane Van Der
Zeyden to support them with this role in her absence.
They will start the year working with our 3 new staff
members to Kaurilands School ensuring our Kaurilands
expectations are being met. They will then branch out
to support all teachers across the school and work with
them to grow practice.

We believe that our Writing programmes are
more targeted and engaging for our children.
We have made some significant changes
across our school that have impacted on
student achievement in Writing:
A clear focus for each lesson
Engaging and exciting motivations for
Writing.
Deliberate teaching of new
vocabulary.
Targeted teaching of groups using Easttle writing data.
Whole staff Writing moderation
ensuring accurate and consistent
data.
The use of progressions to support
students, whānau and teachers with
curriculum level progression.

In 2020 we created a Literacy Leadership team that
had a representative from all 3 syndicates. This was
created to allow us to feed PLD through syndicates.
The three leaders worked collaboratively on an Inquiry
looking at effective practice in Literacy. As a result of
COVID-19 interruptions we did not effectively use this
model. We are looking forward to growing this model in
2021 so we can improve outcomes for all.

We have maintained the number of children
Writing above expectation from the end of last
year with 62 children. This will continue to be
an area of focus moving forward. Building a
shared understanding of curriculum
progression and using E-Asttle as a formative
tool have contributed to this.
Our ICoL/ Literacy Leader Inquiry was heavily
disrupted this year. We did not effectively use
this model. We are looking forward to growing

Our Literacy ICoL and Literacy Leaders will complete a
collaborative Inquiry (Focus TBC). This Inquiry will
have a student achievement focus.
We need to continue to support our learners using
Google Read and Write to ensure they are making the
most of this tool and we can gauge a true reflection of
what these learners can achieve. We will use staff
members who are experts to support all teachers in
using this tool in 2021.
We will continue to work closely with Kōtuitui, our
Community of Learning.
Students are proficient at using our Kaurilands Writing
progressions to set goals and know where they are
heading.
Investigate how we can implement a structured Literacy
programme using new resources to support our priority
readers and writers in the senior school.

2020 Student Achievement - Analysis of Variance (AOV)
Within this team there was a representative
from each Syndicate to ensure PLD could be
delivered throughout the year and we can
improve programmes and outcomes across
the school.
LSC and RTLB worked with focus groups to
use Google Read and Write as a tool to
support writing.
LSC worked with a small group of children in
Year 4 implementing STEPS. This was an
outcome from IEP discussions.
Our learning progressions were reviewed and
rolled out across the school. Children used
these to set goals and these were shared with
whānau at mid-year conferences and in end
of year reports.
We continued to work with Kōtuitui, our
Community of Learning, to improve our
understanding of the curriculum levels and
create progressions. All progressions in place
are aligned across our schools, as a result of
this work.
We continued to investigate how we could
build resilience and wellbeing (strategic goal)
with teachers implementing programmes in
their classrooms to support children. This
became a big focus during Lockdowns and
when returning to school.

this model in 2021 so we can improve
outcomes for all.

Review our Home Learning plan: Reflect on the
following questions:
How can we improve community
engagement?
How can we deliver a more targeted
differentiated programme for our learners
in our class to support them to make
progress while home learning?
How can we prepare to be better resourced
for another lockdown?

Focus:

2020 Student Achievement - Analysis of Variance (AOV)
READING

Strategic Aim:

Learning Support: Support, foster and provide Learning opportunities for all:
-

Programmes are offered to accelerate student learning.

Curriculum Development: Implement an innovative school curriculum that is personalised to the needs and interests of
our children:
Annual Aim:

Provide high quality teaching and learning programmes with a particular emphasis on Literacy.

Raising student achievement across target areas in Reading.

Targets 2020:

Baseline Data:
Analysis of school-wide
data in February 2020 (End
of 2019 data) identified
that:

-

We would like to close the gap between our Māori children’s Reading achievement and Whole School
achievement. Currently we have 75% of our Maori students achieving at or above expectation compared to 82%
for whole school.

-

We would like to close the gap between the number of boys achieving at or above expectation in Reading
compared to the number of girls. Currently 79% of boys are reading at or above expectation compared to 86% of
girls.

-

82% of our children are Reading at or above expected level in Reading
75% of our Māori children are Reading at or above expectation.
79% of boys compared to 86% of girls are reading at or above expectation.

2020 Student Achievement - Analysis of Variance (AOV)
Actions
(what did we do?)

Outcomes
(what happened?)

Reasons for the variance
(why did it happen?)

Evaluation/Planning for 2020
(where to next)

A Strategic Action for 2020 was to implement
assessment practices and systems to ensure
assessment informs teaching and learning
(Assessment for Learning).
Year 1, 2 and 3 teachers took part in
PLD with Rose and Robyn (RTLits).
Teachers learnt how to use running
records as a formative tool to inform
practice. This allowed teachers to be
more targeted in their guided reading
sessions.
Rose and Robyn mentored and
coached our Year 1-3 teachers on
taking effective Guided Reading
sessions.

-

79% of all children are Reading at or
above the expected level in Reading at
the end of 2020. This is the first time in
a while that our percentage has
dropped below 80%.

Continue working with Rose and Robin (RTLiT) to
develop effective practice in Reading and become
proficient at using Reading assessment as a formative
tool. All teachers will be involved in 2021.

-

Our Reading data continues to be the
highest when compared to Writing and
Maths achievement.

The interruptions with Alert Level
changes and COVID-19 impacted our
Reading achievement data in 2020.
Lack of engagement with home
learning for many reasons
Not having access to
appropriate level reading texts.
Time away from focussed
instructional groups.
Absence increases (Having to
stay away from school if they
are sick, when they would have
come in previously).
We did not get to see Rose and
Robin as much as we had
planned for. We are happy we
can roll this out in 2021.

-

Our learning progressions were reviewed and
rolled out across the school. Thi supported
teachers with developing a better
understanding of curriculum progressions.
Children used these to set goals and these
were shared with whānau at mid-year
conferences and in end of year reports.
The Reading progressions, alongside LLP
and assessment info, were used to make
more informed consistent OTJS across the
school.
Our Reading section of our Curriculum
handbook was reviewed and shared with all
staff at the beginning of the year to build a
shared understanding of our Reading
expectations.
We continued to work with Kōtuitui, our
Community of Learning, to improve our
understanding of the curriculum levels and
create progressions. All progressions in place
are aligned across our schools, as a result of

-

81% of all children who started at
Kaurilands as a 5 year old are Reading
at or above expectation. This is 3%
above whole school data.
81% of girls are Reading at or above
expectation compared to 77 % of boys.
The gap between boys and girls
achievement in Reading has closed by
3%.
Māori students reading results (66% at
or above) are lower compared to whole
school data (79%). 5 children identified
in this data are new to our school in
2020 are below expectation. This has
affected the percentage of children at
or above. The gap between Maori
achievement and whole school
achievement has widened by 2%.

Taking part in PLD with Rose and Robin
was valuable throughout 2020, even
though we were not able to see it
through to its full potential. Teachers
were upskilled in taking an effective
targeted guided reading session as well
as using running records as a formative
tool to support learners.
Our children who were below
expectation in Reading suffered
significantly from not having levelled
readers sent home during lockdowns.
Although some children have not moved
curriculum level, all children have moved
up levels of the colour wheel making
individual progress. (This progress is
not always reflected in curriculum level
OTJs).

Reading Recovery- train another teacher in Reading
Recovery.
Investigate how we can implement a structured Literacy
programme using new resources to support our priority
readers and writers in the senior school.
Roll out our New Local Curriculum document which
talks about implementing engaging contexts for
learning and effective programmes for teaching in
Reading. By planning carefully considered contexts for
learning that are authentic and interest based, we are
hoping to improve outcomes for our Māori and Pasifika
children as well as the whole school.
ICoL working alongside Curriculum Leaders to
investigate best practice in Literacy (Inquiry focus
TBC).
Students are proficient at using our Kaurilands Reading
progressions to set goals and know where they are
heading.
Review our Home Learning plan: Reflect on the
following questions:
How can we improve community
engagement?
How can we deliver a more targeted
differentiated programme for our learners
in our class to support them to make
progress while home learning?
How can we prepare to be better resourced
for another lockdown?

2020 Student Achievement - Analysis of Variance (AOV)
this work.
More emphasis at team meetings on
discussing Priority Learners and reflecting on
support programmes to ensure progress.
Team Leaders to meet with AP once a
fortnight to discuss the progress made.

Children continue to plateau at gold for a
period of time. Here they are
progressing from learning to read to
reading to learn which has a stronger
focus on comprehension.
Children new to our school have
contributed to our numbers of children
reading below expectation.

Focus:

2020 Student Achievement - Analysis of Variance (AOV)
MATHS

Strategic Aim:

Learning Support: Support, foster and provide Learning opportunities for all:
-

Programmes are offered to accelerate student learning.

Curriculum Development: Implement an innovative school curriculum that is personalised to the needs and interests of
our children.
Annual Aim:

Raising student achievement across target areas in Maths.

Targets 2020:

Baseline data:
Analysis of school-wide
data in February 2020 (End
of 2019 data) identified
that:

-

We would like to close the gap between male (83%)and female (71%) Maths achievement.

-

We would like to close the gap between our Māori children and whole school Maths data. Currently 66%
of our Māori children are achieving at or above expectation compared to 77% of all children.

-

77% of our children are at or above expectation in Maths.
66% of our Māori children are at or above expectation in Maths.
71% of girls compared to 83% of boys are at or above expectation in Maths.

2020 Student Achievement - Analysis of Variance (AOV)
Actions
(what did we do?)

Outcomes
(what happened?)

Reasons for the variance
(why did it happen?)

Evaluation/Planning for 2021
(where to next)

Our two Maths Curriculum Leaders took part
in ALIM throughout 2020. They worked
closely with a mentor from Cognition
developing a problem solving approach to
teaching Maths in their own classrooms.

75% of our children are at or above
expectation in Maths. This is 2% down
from the end of last year.

We planned to grow the expertise of all
teachers in the ALIM programme
throughout 2020. COVID-19 interfered
with this plan, as other areas became
prioritised. Our teachers taking part in
ALiM, teachers who had trained
previously and keen teachers of Maths
implemented some aspects learnt
throughout this PLD opportunity.

We need to complete whole school Maths PLD to
ensure effective, up to date pedagogy is in place that
aligns with our local curriculum.

Our Maths ICoL and Maths Curriculum
leaders worked collaboratively to inquire into
best practice in Maths.
More emphasis at team meetings on
discussing Priority Learners and reflecting on
support programmes to ensure progress.
Team Leaders to meet with AP once a
fortnight at direct report meetings to discuss
the progress made.
Our learning progressions were reviewed and
rolled out across the school. This supported
teachers with developing a better
understanding of curriculum progression.
Children used these to set goals and these
were shared with whānau at mid-year
conferences and in end of year reports.
The Maths progressions, alongside teacher
observation and assessment info, were used
to make more informed consistent OTJS
across the school.
Our Maths section of our Curriculum
handbook was reviewed and shared with all
staff at the beginning of the year to build a
shared understanding of our Maths
expectations.
We continued to work with Kōtuitui, our
Community of Learning, to improve our
understanding of the curriculum levels and
create progressions. All progressions in place

76% of all children who started at
Kaurilands as a 5 year old are achieving at
or above in Maths.
Our teachers taking part in Professional
learning to accelerate learning in Maths
(ALIM) observed positive results- especially
in overall confidence and ability to share
ideas in Maths sessions.
82% of Boys compared to 67% of girls are
at or above expectation in Maths. This
continues to highlight a discrepancy
between boys and girls Maths.
End of 2020 data shows the Māori students
results (63%) are quite below whole school
Maths results (75%). 5 children identified in
this data were new to our school in 2020.
The number of children achieving at or
above expectation has only decreased by 2
children since the end of last year.

Targeted teaching of Maths knowledge
and strategy was challenging during
lockdown. Teachers also reported that
parents reverted to teaching children
methods that they used when they were
at school. Our home learning
programme had a strong focus on
strand. When returning to school we
had to cram a whole maths curriculum
into a shorter period of time. Teachers
had to also revisit concepts they
introduced before the lock downs
because children had not had the
opportunity to consolidate new learning.
Our collaborative inquiry completed by
our Maths ICoL and Maths Curriculum
Leaders concluded that our current
Maths practice needs reviewing.
Currently our programmes have a strong
emphasis on ability grouping, gap filling
and strategy teaching. The Maths team
have proposed that PLD in Maths is
required to bring us all up to date with
more of a problem solving approach that
aligns with our local curriculum. We
applied for PLD funding in Term 4 but
were turned down. We have since
reapplied in Term 1.

An application for PLD funding has been resubmitted in
term 1 2021.
Maths curriculum leaders and ICoL will support their
syndicates to implement key areas of learning from
2020- number talks and coral counting. These will help
with the shift to more of a problem solving approach to
teaching in maths that we hope to roll out with the
guidance of a mentor.
Roll out our New Local Curriculum document which
talks about implementing engaging contexts for
learning and effective programmes for teaching across
the curriculum. By planning carefully considered
contexts for learning that are authentic and interest
based, we are hoping to improve engagement and
outcomes for our Māori and Pasifika children as well as
the whole school.
ICoL working alongside Curriculum Leaders to
investigate best practice in Maths (Inquiry focus TBC).
Students are proficient at using our Kaurilands maths
progressions to set goals and know where they are
heading.
Review our Home Learning plan: Reflect on the
following questions:
How can we improve community
engagement?
How can we deliver a more targeted
differentiated programme for our learners
in our class to support them to make
progress while home learning?
How can we prepare to be better resourced
for another lockdown?

2020 Student Achievement - Analysis of Variance (AOV)
are aligned across our schools, as a result of
this work.

Positive data shifts were made by our
female students who were part of our
ALIM programme. Teachers reported an
increase in confidence in the Maths
session. These groups focussed on
building confidence and Maths talk.

14 April 2021
To whom it may concern:
Kiwi Sport Operations Grant

During the year ended 31 December 2020 the school received $11,185.72
This was spent in the following manner:
Inter school sports days
PE equipment
Travel costs
Reliever costs

Yours faithfully

Jackie Amor
Business Manager

109 Atkinson Rd
Ti rangi
AUCKLAND 0604
Ph: 021 1718 579
jackiea@kaurilands.school.nz

